January 18, 2006

	TO:
	Participants in the Coalition for Connecting Teaching, Teacher Preparation and K-12 Learning (the CTPL Coalition), and interested others



	FROM:
	Del Schalock, Mark Girod, Mark Schalock



	RE:
	Our scheduled work session in San Diego preceding the AACTE Conference


Place and Time: Sunday, January 29, Manchester Grand Hyatt Hotel, Cunningham Room C, 9:00 a.m. - 4:00 p.m.


The tentative agenda attached calls for two large blocks of work, with some time near the end of the day for next step planning. Hello’s, handshakes, hugs and exchange of stories will get us started between 8:30 and 9:00.


The first block of work centers on decisions we need to make around issues and items conveyed through the November 2 and December 10 mailings (BRING COPIES OF THESE MAILINGS WITH YOU; WE ALSO WILL BRING COPIES FOR THOSE ATTENDING WHO DID NOT RECEIVE THEM, OR THOSE WHO COULD NOT LOCATE THEM). These are largely decisions that focus on the pragmatic, application side of our work, and how soon we are likely to see benefits that translate program design. This work is scheduled for 9 to 11.


The second block of work centers on decisions to be made around issues and items highlighted in pages attached to this mailing. These are decisions dealing with the “nitty gritty” aspects of work ahead, and address the level of detail that foreshadows much of our work for the next several years. Decision making at this level will be new to us, so it will be interesting to see how it flows and where it leads us. If nothing else, it should be an INTERESTING day.


We are looking forward to seeing you on the 29th. Please feel free to bring or substitute a colleague if you are inclined to do so, and travel safely.






~Del Schalock, Mark Girod, Mark Schalock

Cc 
Meredith Brodsky


Hilda Rosselli


Carol Smith


Ella Taylor

COALITION FOR CONNECTING TEACHING, 

TEACHER PREPARATION AND K-12 LEARNING

SAN DIEGO WORK SESSION

Sunday, January 29, 2006

Manchester Grand Hyatt Hotel

Cunningham C

Briefed Agenda

	8:30 - 9:00
	Name tags; informal conversation; formal welcome and introductions

	
	

	9:00 - 10:45
	Confirming and refining a proposed plan of work

	
	· The conundrum of scope and sequence

· The conundrum of content and application

	
	

	Break
	

	
	

	11:00 - 12:00
	Beginning the process of concept definition, elaboration and measurement

	
	· Firming parameters of APPLICATION MODELS selected

	
	

	Lunch
	

	
	

	1:00 - 3:30
	Extending the process of concept definition, elaboration and measurement

	
	· Variables at the core of teacher work in a standards-oriented classroom

· A cascade of indicators of teacher impact on student learning

· Enabling knowledge, skills and dispositions

	
	

	3:30 - 4:00
	Next steps, and firming plans for a summer work session


AGENDA NOTES AND REFERENCES

San Diego, January 29, 2006

9:00 - 10:45  WORK SESSION I. CONFIRMING AND REFINING AN INITIAL PLAN OF WORK

From the November 2 and December 10 mailings: The issue of pragmatics and immediacy of benefits

1. The value and utility of using the concept of “clinical teaching tutorials” as an organizer for our work (see item 3 in the November 2 memo, accompanying THEORY MAPS A and B, and PILOT THEORY APPLICATION MODEL I on page 8 of the December 10 memo)

2. The value and utility of focusing on the INITIAL preparation of “elementary teachers as generalists”, and the CONTINUED PROFESSIONAL DEVELOPMENT of “elementary science teaching specialists”, as point-of-departure organizers for our work (see item 3 in the November 2 memo, the first two pages and ATTACHMENT A of the December 10 memo, and pages 5 through 9 attached to the December 10 memo)

3. The clarity and utility of the CTPL Planning Guide (see page 5 in the December 10 mailing) in light of all preceding discussions

Break

4. Review and refine THEORY APPLICATION MODELS I and II (pages 8 and 9 of the December 10 memo) to incorporate decisions reached around agenda items (1) and (2) above

11:00 - 12:00  WORK SESSION II. BEGINNING THE PROCESS OF CONCEPT DEFINITION, ELABORATION AND MEASUREMENT

5. Review and refine as needed the PARAMETERS outlined for Application Models I and II (see pages 10 through 12 of the December 10 memo) to incorporate decisions reached around all the above

Lunch

1:00 - 3:30  WORK SESSION II continued

From the January 18 mailing: The issue of concept elaboration, definition and measurement

6. The wisdom and defensibility of starting pilot work at this level of detail on the CORE VARIABLES outlined on page 1 attached to the January 18 memo, assuming we will need to deal with these variables no matter what application target(s) we choose

7. In light of decisions made around item (6) review and refine as needed

· the specific variables and approach to measurement outlined for CONCEPT CLUSTER A (see pages 2 and 2a in the January mailing)

· the specified variables and approach to measurement outlined for CONCEPT CLUSTER B (see pages 3 in the January mailing)

· the specific variables and approach to measurement outlined for CONCEPT CLUSTER C (see pages 4 in the January mailing)

· the specific variables and approach to measurement outlined for CONCEPT CLUSTER D (see pages 5 and 5a in the January mailing)

8. The wisdom and defensibility of simultaneously piloting work at this level of detail on INDICATORS OF TEACHER IMPACT ON LEARNING, as outlined on page 6 attached to the January 18 memo and elaborated on pages 7 and 8

9. The desirability of incorporating at all levels of our work the elaboration and measurement of enabling knowledge, skills and dispositions (see pages 10, 11 and 12 attached to the December 10 mailing).

10. In light of all preceding work reach tentative decision on a) the PILOT APPLICATION TARGETS OF CHOICE as contexts within which to carry out next steps, and b) the appropriate level of detail at which to carry out this work.

3:30 - 4:00  NEXT STEPS

· Summer work session July 19, in Portland OR (preceding an AACTE/ECS/WOU sponsored conference on “Extending the Culture of Evidence: Teacher Work Samples and Beyond”

· Start an” INDEX” of CTPL theory related terms and definitions?

· Start a “CATALOGUE” of CTPL theory related measures?

· Seek external funding to support the development? pilot testing? of our work?

· Make our work available for review, with suggestions for refinement, by interested participants in the TNE Learning Network?

1

THE FOCUS AND LEVEL OF DETAIL PROPOSED FOR PILOTING NEXT STEPS IN OUR COLLECTIVE CTPL THEORY DEVELOPMENT AND TESTING PROCESS

Clusters of Variables at the core of Teacher Work in a Standards-Based Classroom1










Table 1. Variables Addressed in Western Oregon’s Teacher Effectiveness Study
1a
	    Variable
	Organizing Classification
	Measure(s)

	Teacher Preparation Program Emphases
	Independent
	Agency and project staff ratings

	Preparation Program Context
	Level 1 Moderator
	Program-supplied descriptions

	Teachers’ commitment to teaching
	Level 1 Moderator
	Survey responses

	Teachers’ traits and beliefs
	Level 1 Dependent
	

	Accountability for student learning
	
	Survey/interview responses

	Efficacy beliefs for teaching profession
	
	Self-report/Survey 

	Personal teaching efficacy
	
	Self-report/Survey 

	Efficacy in helping students overcome learning difficulties
	
	Self-report/Survey 

	Teachers’ responses to demands of teaching
	Level II Moderator
	

	Sense of personal accomplishment
	
	Maslach Burnout Inventory

	Emotional exhaustion
	
	Maslach Burnout Inventory

	Depersonalization of students
	
	Maslach Burnout Inventory

	Stress
	
	Self-report/Survey

	Contextual factors
	Intervening
	

	School/district characteristics
	
	Survey/interview responses

	Classroom/collegial characteristics
	
	Survey/interview responses

	Student characteristics
	
	Survey/interview responses

	Teacher school improvement/Professional development activities
	Intervening
	Survey/interview responses

	Classroom management/instruction
	Level II Dependent
	Structured observations

	Teacher thinking/reflection on practice
	Level II Dependent
	Extended work samples

Interviews/focus groups

	Teacher assessment, analysis and reporting of student progress in learning
	Level III Dependent
	

	Student learning progress through units of instruction
	
	Extended work samples

	Student progress toward standards for learning
	
	Extended work samples

	Additional indicators of teacher impact on learning
	Level III Dependent
	

	Student engagement in learning
	
	Structured observations

	Taxonomic levels of intellectual work
	
	Structured observations

	Student understanding/exploration of meaning within and across subject areas
	
	Structured observations

	Student interest in content to be learned
	
	Structured observations


INITIAL FRAMING OF CTPL CONCEPT CLUSTERS FOR INVESTIGATION

Concept Cluster A. Selecting and Conveying Learning Outcomes Desired for Students2



ADDITIONAL NOTES ON MEASURES FOR CONCEPT CLUSTER A

Variable A1. Learning outcomes targeted in a 2-to-5 week unit of study are consistent (aligned) with state standards for learning and/or district curriculum guides


Dimensions of Variable A1 to be highlighted in a scoring rubric include a) clarity of outcome designation; b) clarity of targeted outcome linkage to state standards or district curriculum guides; c) clarity and strength of rationale for targeted outcome selection; d) the developmental appropriateness of outcomes selected for students being taught; e) the feasibility of accomplishing the outcomes desired in the time and with the resources available for learning, and f) the amenability of the outcomes selected to being adapted or differentiated to accommodate differing abilities and learning histories of students in one’s classroom.

Variable A2. Academic outcomes targeted cover a range of cognitive content (kinds of knowledge) and processes (intellectual operations) as defined by Anderson, Krathwohl and their colleagues.4

Dimensions of Variable A2 to be highlighted in a scoring rubric include a) the existence of variety in outcomes targeted; b) the level of intellectual demand the targeted outcomes pose to students encountering them; c) the conceptual integrity of the set of outcomes targeted; and d) the amenability of outcomes selected to assessment.

Variable A3. Targeted outcomes are to be adapted or differentiated to accommodate the learning histories and abilities of the students encountering them.


Dimensions of Variable A3 to be highlighted in a scoring rubric include a) clarity as to the kind of adaptations to be made in the various outcomes that have been targeted; b) clarity as to the individual students or groups of students for whom differentiated outcomes are targeted; c) clarity and strength of rationale for targeting the differentiations as planned; and d) the feasibility of implementing and managing the variations planned given the time and resources available to a teacher and his or her students.

INITIAL FRAMING OF CTPL CONCEPT CLUSTERS FOR INVESTIGATION

Concept Cluster B. Designing an Assessment Plan to Facilitate and Determine Student Progress Toward Targeted Learning Outcomes in a Unit of Instruction






5 Initially crafted end-of-unit measures may need to be modified during the course of the unit to reflect changes in targeted outcomes, unanticipated events reducing time available for instruction around one or more targeted outcomes, etc.

INITIAL FRAMING OF CTPL CONCEPT CLUSTERS FOR INVESTIGATION

Concept Cluster C. Planning Instruction that Leads to Learning Outcomes Desired











INITIAL FRAMING OF CTPL CONCEPT CLUSTERS FOR INVESTIGATION

Concept Cluster D. Implementing a Planned Unit of Instruction, and Continuing to Adapt and Refine Established Instructional and Assessment Plans as Needed, to Help All Students Progress Toward Established Targets for Learning















INDICATORS TO NOTE IN OBSERVATIONAL MEASURES FOR CONCEPT CLUSTER D

	Variable D1. Communicating to students what is to be learned. Instances noted of 

· explaining, illustrating or clarifying what is to be learned

· explaining, illustrating or clarifying the level of performance expected for what is to be learned

· informing students about the progress they are making in their learning

· reaffirming the belief that all students can reach or make important progress toward the learning outcome(s) targeted

· reaffirming the importance or usefulness of what is being learned
	Variable D4. Promoting understanding and exploration of meaning within and across disciplines.

 Instances noted of 

· accurately and effectively presenting or discussing content with students

· connecting content related explanations/discussions to real-life situations and student questions

· connecting content related explanations/discussions across disciplines

· engages students in multiple-level and/or higher order thinking involving content

· identifies and addresses misconceptions around content



	Variable D2. Aligning and varying instructional activities, materials, and procedures to support students in their learning. Instances noted of 

· instructional activities being clearly linked to learning outcomes desired 

· students being given opportunities to practice skills they are expected to demonstrate 

· pace and/or method of instruction being altered “in flight” to meet students’ needs

· instruction being varied to address differences in learning progress, strengths or styles 

· adaptations being made for exceptional learners
	Variable D5. In flight assessment of student progress in learning, adapting instruction on the basis of information obtained, and providing feedback to students on progress made and progress remaining. Instances noted of 

· determining what students know or don’t know, or how they think or feel about a topic, and adjusting instruction accordingly

· variety in procedures used to obtain “in flight” assessment information

· consistency in evaluative criteria used in assessing student work and conveying information to students about their work

· providing examples of student work to let students know what is expected

· involving students in self- and peer-assessment and feedback

· giving clear, direct feedback to student on how they are doing and how they can improve 



	Variable D3. Aligning and varying content to support students in their learning. Instances noted of 

· instructional focus and content being clearly linked to learning outcomes desired

· content presented, or explanations/discussion around content, being varied to address differences in learners

· the focus and/or content of instruction begin altered “in flight” to respond to circumstances or meet students’ needs

· adaptations in content being made for exceptional students
	Variable D6. Creating and maintaining a classroom environment that supports students in their learning. Instances noted of 

· creating/maintaining a positive, learning focused classroom environment

· monitoring and managing individual and group behavior to maximize learning for all students 

· managing time and resources to maximize learning for all students

· quickly and effectively resolving conflict between students if it occurs

· creatively interweaving content, activities and discourse to engage students in their learning

· arranging for students to help other students in their learning, and to help their teacher as needed or requested

· engaging students in self directed learning 

· students asking and the teacher responding appropriately to clarifying questions

· the physical features of a classroom providing an inviting and supportive context for learning


THE FOCUS AND LEVEL OF DETAIL PROPOSED FOR PILOTING NEXT STEPS IN OUR COLLECTIVE CTPL THEORY DEVELOPMENT AND TESTING PROCESS

Types of Evidence Informing Teacher Impact on the Learning of K-12 Students6

INITIAL FRAMING OF IMPACT ON LEARNING INDICATORS FOR INVESTIGATION

Appropriate Indicators of a PROSPECTIVE TEACHER’S Impact on the Learning of Students Taught

	EL1. Instructionally embedded evidence, e.g.,

· Student engagement in learning

· Level(s) of intellectual work pursued, e.g., Bloom’s taxonomy

· Student understanding and exploration of meaning within/across subject areas

· Student interest in content to be learned

· Proportion of learning tasks targeted for an instructional period which are pursued
	EL2. Instructionally linked evidence, e.g.,

· Teacher documented gains in non-trivial learning through one or more units of instruction taught, with data on learning disaggregated for designated groups of students

· Samples of student work evaluated against established state or district performance standards, with student work disaggregated for designated groups of students

· Teacher maintained records of student progress in learning disaggregated for designated groups of students

· Quality of teacher explanation and interpretation of evidence presented on the progress students have made in their learning

· A continuous progress record of learning by students provided through on-line computer adapted assessment


INITIAL FRAMING OF EVIDENCE CLUSTERS FOR INVESTIGATION

Appropriate Indicators of an EARLY CAREER TEACHER’S Impact on the Learning of Students Taught

	EL1. Instructionally embedded evidence, e.g.,

· Student engagement in learning

· Level(s) of intellectual work pursued, e.g., Bloom’s taxonomy

· Student understanding and exploration of meaning within/across subject areas

· Student interest in content to be learned

· Proportion of learning tasks targeted for an instructional period which are pursued
	EL2. Instructionally linked evidence, e.g.,

· Teacher documented gains in non-trivial learning through one or more units of instruction taught, with data on learning disaggregated for designated groups of students

· Samples of student work evaluated against established state or district performance standards, with student work disaggregated for designated groups of students

· Teacher maintained records of student progress in learning disaggregated for designated groups of students

· Quality of teacher explanation and interpretation of evidence presented on the progress students have made in their learning

· A continuous progress record of learning by students provided through on-line computer adapted assessment



	EL3. Instructionally aligned, but distal evidence, e.g.,

· Student performance on teacher developed assessments administered prior to and following an extended period of instruction, e.g., mid-term or end-of-term, with data disaggregated for designated groups of students

· Student performance on district developed examinations administered prior to and following an extended period of instruction, with results disaggregated

· Student performance on state examinations administered at the beginning and end of a school year, with results disaggregated

· Student performance on district or state administered examinations at the end of a school year analyzed with a “value added” methodology of the kind developed by William Sanders


G. Organizing, managing and maintaining classrooms as supportive contexts for learning goals being pursued





D. Implementing, and adapting instructional and assessment plans as needed, to help students progress toward the targets for learning identified in the unit of instruction





A. Selecting and conveying learning outcomes desired for students through a unit of instruction





F. Assessing learning progress made through a unit of instruction, summarizing and reporting progress made, and reflecting on strengths and weaknesses within the unit in light of evidence assembled on learning





(





B. Designing an accompanying assessment plan to facilitate and determine student progress toward the learning outcomes targeted 





(





Variable A2


Academic outcomes targeted cover a range of cognitive operations and categories of knowledge, as defined by Anderson, et al (2001)3 








Variable A3


Targeted outcomes are to be adapted or differentiated to accommodate the learning histories, interests, strengths and weaknesses of individual students 








Variable A1


Learning outcomes targeted in a 2-to-5 week unit of study are consistent (aligned) with state standards for learning and/or district curriculum guides





APPROACH TO MEASUREMENT


A weighted scoring rubric that clearly identifies the critical dimensions of each of the three variables listed, the range in scores each variable can receive, for example 1 to 4, and the relative weights to be assigned each variable in arriving at a VARIABLE CLUSTER SCORE, for example, a weight of 1 for Variable A1, a weight of 2 for Variable A2, and a weight of 3 for Variable A3. For additional detail, see the next page





C. Planning unit-linked instruction that will lead to progress by all students in a classroom toward the learning outcomes that have been targeted





E. Monitoring student progress in learning, providing feedback to students on their learning, and continuing to adapt unit anchored instructional and assessment plans as needed.





(





(





Variable B3


Develop “learning diagnostic checks” to be used in monitoring student progress toward the learning outcomes desired, and providing feedback to students on areas of strength and weakness in their progress








Variable B2


Develop pre-instruction “scans” to be used in estimating student learning histories, interests, strengths and weaknesses around the goals for learning targeted through the unit








Variable B1


Develop end-of-unit measure(s) to be used in assessing student progress toward the major learning outcomes targeted through the unit5





APPROACH TO MEASUREMENT


A weighted scoring rubric for the concept cluster as a whole that a) clearly identifies the dimensions of each of the three variables listed, b) designates the range in scores each variable can receive, for example 1 to 4, and c) designates the relative weights to be assigned each variable in arriving at a VARIABLE CLUSTER SCORE, for example, a weight of 5 for Variable B1, a weight of 2 for Variable B2, and a weight of 4 for Variable B3. Additional detail of the kind shown on page 2a will be provided after review and approval of variables listed.





Variable C1.


Using brief “assessment scans” devised for the purpose, obtain an indication prior to detailed instruct-tional planning of the learning histories, interests, strengths and weaknesses of one’s students around the targets for learning initially planned for the unit.





Variable C4.


Firm an instructional plan that is designed to facilitate the learning progress of each student in one’s classroom toward the targets for learning that have been established





Variable C7.


Build into the unit plan time and conditions near its end for a summative assessment of the progress students have made toward targeted outcomes for learning, and reporting related findings to students





Variable C2.


Analyze pre-assessment results and refine, if needed, the learning outcomes targeted initially for instruction





Variable D6.


Continuing to adapt and refine instructional and assessment plans as needed to assure student progress in learning





Variable D2.


Aligning and varying instructional activities, materials, and procedures to support students in their learning





Variable C3.


If changes are made in the outcomes initially targeted, modify accordingly the adaptations to be made in them to accommodate student differences and the assessment plan that accompanies those modifications





Variable C6.


Build into the flow of lesson plans time and conditions for using the “learning diagnostic checks” developed as part of the unit assessment plan, providing feedback from their use to students on their learning, and refining as needed lessons remaining to optimize for each student time for learning





Variable C5.


Develop lesson plans that will guide the day-to-day learning of students throughout the unit of instruction in ways that cumulatively lead each student toward the targets for learning that have been established





Variable D1.


Communicating to students what is to be learned





APPROACH TO MEASUREMENT


A weighted scoring rubric for the concept cluster as a whole that a) clearly identifies the dimensions of each of the three variables listed, b) designates the range in scores each variable can receive, for example 1 to 4, and c) designates the relative weights to be assigned each variable in arriving at a VARIABLE CLUSTER SCORE, for example, a weight of 3 for Variable C1, a weight of 2 for Variables C4 and C5, a weight of 3 for Variable C6, and a weight of 2 for Variable C7. Additional detail of the kind shown on page 2a will be provided after review and approval of variables listed.





1 The pages which follow are offered as starting points in identifying the specific concepts we want to pursue within each of these “Concept Clusters” in our pilot CTPL theory development and testing work. In considering the seven concept clusters proposed it needs to be fully understood that while those outlined constitute a CRITICAL CORE of concepts we need to consider, they are little more than a start on the range of concepts we ultimately will need to address. Table 1 on the following page, which is taken from the forthcoming JTE article titled “Scaling up research in teacher education: Implications for theory, measurement and design” (March/April 2006), provides a sense of the full scope of variables that need to be addressed in formulating theory and research pertaining to CTPL connections. It also is important to note that each concept cluster breakout provided will need to be accompanied by a proposed approach to its measurement.





Variable D3.


Aligning and varying content to support students in their learning





Variable D4.


Promoting understanding and exploration of meaning within and across disciplines





Variable D5.


Assessing student progress in learning, and providing feedback to students on progress made and progress remaining to be made





APPROACH TO MEASUREMENT


A behaviorally anchored classroom observation system used in longitudinal research on early career teachers in Oregon that yields a rating of 1 to 8 on each of the variables described above, with scale values of 1 or 2 labeled as an EMERGING level of proficiency, 3 or 4 as NOVICE, 5 or 6 as ADVANCED and 7 or 8 as DISTINGUISHED. Three indices of a teacher’s impact on learning also are obtained through the observation system: Student interest in content to be learned; Student understanding and exploration of meaning within and across subject areas; and the proportion of time spent during an instructional period observed in various levels of intellectual work, e.g., knowing, understanding, reasoning. For additional detail, see the next page.





EL3. Instructionally aligned, but distal evidence








EL2. Instructionally linked evidence








EL4. Instructionally tangential evidence








EL1. Instructionally embedded evidence





(





(





(





(





Variable D7.


Organizing, managing and maintaining one’s classroom as a supportive environment for learning to high standards





2 Variables listed in this and each of the following concept cluster framing pages have been selected and framed from the perspective of their use in CTPL theory development and research within the context of standards-based schools, which may or may not coincide with their use in a preponderance of related literature or current teacher preparation programs. One reason for this incongruence is their framing from a standards orientation to schooling. Another is their framing from the perspective of how they are to be measured, and still another from the perspective of the probability of traceable effects (or possibility of “appreciable effects”) when empirically investigating CTPL connections. The number of variables to be addressed within any cluster of variables investigated needs to be manageable in size, and each variable investigated needs to carry a high probability of significance.


3 See next page for details.





4 Anderson, L.W., and Krathwohl, O.R. (eds. with P.W. Airasian, K. A. Cruikshank, R. E. Mayer, P.R. Pinthrick; J. Raths, and M.C. Wittrock). (2001). 


A taxonomy for learning, teaching, and assessing: A revision of bloom’s taxonomy of educational objectives. New York, Longman. The cognitive processes proposed include, remember, understand, apply, analyze, evaluate, and create. The categories of knowledge proposed are outlined in Table 2 attached.





6 Specifics of focus and content will vary with a) level of professional development, e.g., NOVICE vs INTERN vs 3rd year teacher, and b) application target, e.g., elementary generalist teaching mathematics or science vs elementary or secondary specialist in science teaching.








