November 2, 2005

	TO:
	Participants in the summer work session of the Coalition for Connecting Teaching, Teacher Preparation and K-12 Learning (the CCTPL Coalition) and interested others



	FROM:
	Del Schalock, Mark Girod, Mark Schalock, Ella Taylor



	RE:
	Next Steps



Three months already have passed since our time together in Portland, and January 29 is fast approaching as the time established for our next work session (the Sunday immediately preceding the 2006 AACTE meetings). We are starting on this end to prepare for that session, and we need to engage you in some preliminary planning around it. We also need to bring you up to date on a number of related events that bear on decisions made in Portland. To make writing, reading, and subsequent communication around these matters simpler we will treat them in numerical order.

1. As yet we have had no response to the summary notes we prepared on the Portland meetings. These were emailed to you early in August, so we are assuming your lack of response means our take on the discussions held and decisions reached were acceptable. If they were not we need to hear from you soon, because our projections for the months ahead are based on those discussions and decisions. This includes an acknowledged presumptiveness you will find within the notes to assign us a name and prepare an accompanying letterhead.

2. We need to confirm your continued interest in being a part of the proposed CCTPL Coalition, and how you wish to be referred to on a related letterhead and participant mailing list (see related draft documents attached). If you do not wish to be a part of such a working group, or would like to be involved but not listed formally as a member -- or if you think either the name proposed or the idea of a letterhead a bit much -- let us know ASAP. If you are comfortable with the idea of the proposed Coalition let us know if we have represented you correctly on the letterhead and participant contact list.

3. In carrying out the conceptual work and preparing the related products agreed to for review at the January meeting, we are inclined to use the concepts of “clinical teaching tutorials” and “elementary science specialist” as the interacting contexts within which to approach our preparation tasks (for early thinking about these concepts see the memo of April 18 sent to you in preparation for the Portland meetings). We decided not to submit a full proposal to the National Science Foundation for developing such tutorials at this time, as we were planning to do when we met last summer, but decided instead to develop and refine the concepts involved more fully through the lens of the Coalition before seeking external funding. We also want to determine through this lens whether we should seek funding for the development of the proposed tutorials, or for research on the benefits and costs associated with their use.

In pursuing our preparation for the January meeting along the lines outlined, the two-pronged venue it provides seems to work well in forcing both conceptual and theoretical attention to most of the dilemmas faced in preparing elementary teachers to work in today’s standards-based school environments. If you have concerns about our continuing to prepare for the January meeting as suggested, or have recommendations or contributions to make in our doing so, please let us hear them. According to our summary notes on the Portland meetings we agreed to have ready for review by January a working draft of LEVEL IV in the proposed professional development system (see revised THEORY FRAMING MAP A attached), and this is to be developed in detail through the first three elements listed in revised FRAMING MAP B attached (see items listed above the broken line).*
4. In reading carefully the recommendations of the AERA Panel on Research on Teacher Preparation after our Portland work session, and reflecting on them in light of the JTE manuscript on “Scaling Up Research in Teacher Education” we were in the process of revising (we had sent you a copy for review prior to the Portland meetings), we came away with the view that the kind of collaborative research and theory building we had been discussing as the focus of our collective effort represented exactly what the Panel had envisioned. We elaborated this view in the markedly revised “scaling up” manuscript that is now to be published (see copy attached), and in doing so both referred to and drew upon preliminary work accomplished through the Coalition. In light of items (1) and (2) above we may have been premature in referring to the work of the Coalition as we did, but it seemed to be a good context for sharing a good idea. Again, we hope our presumptiveness in this regard has not been too inappropriate.

5. In thinking about the work ahead, and how it can be done efficiently and effectively with the distance that separates us and the little time we realistically can have together, we think we should consider establishing an interactive web site. Mark Girod has taken steps to design such a site, and has registered the CCTPL acronym (Coalition for Connecting Teaching, Teacher Preparation and K-12 Learning) as its identifier. We are in the process of preparing descriptive information about the site and its use, and will be sending this to you within a week or so. Being able to post sequentially the sundry documents we have worked on along the way, and having immediate access to them, should be immensely helpful to both ourselves and others who are interested in our work -- including potential funders.


An important feature of the proposed site is a DISCUSSION BOARD which can be used to critique ideas or get immediate (and shared) feedback on issues of the kind raised in items 1 through 4 above. We will pilot test this feature of the site by reframing these issues in the Discussion Board section of the materials you will be receiving on the site, and ask you to respond to them via the BOARD. Directions on all this will accompany the information you receive on the CCTPL site generally.

6. As we wait to see whether the Discussion Board idea works in getting your response to all the above, we will continue preparing for the January meeting as planned. Unless we hear that we should do otherwise, we will have in your hands by mid-November a detailed outline of what we hope to have ready for review January 30. It is at that point that the specific plan of work and related products for review in January will be shaped, and the initial conceptual and theoretical foci of the Coalition will be cast. Related research foci will be a topic for consideration in January, with follow-up discussion as part of the agenda next summer.

We are looking forward to next steps, and hope all is going well in your many endeavors. Warm regards, 





~ Del Schalock, Mark Girod, Mark Schalock, Ella Taylor

Cc: Meredith Brodsky


Hilda Rosselli

Attachments:

Theory framing maps A and B

Draft Coalition letterhead

Participant list for the Portland 2005 summer meetings

T be published of the JTE “Scaling Up” manuscript
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* Some members of the Coalition might prefer a subject area other than Science to treat illustratively as an area of elementary teacher specialization. Literacy or Mathematics, for example, might be viewed as more appropriate since they deal with basic skills that are of central concern to most parents and schools in today’s NCLB environment. Science learning comes into NCLB focus in 2006, however, and our sense is that elementary teachers generally are less well prepared to teach science than they are Mathematics or Language Arts. It could also be argued that the present research base informing elementary science teaching is less robust and extensive than those informing Literacy and Mathematics teaching, and thus a more welcoming arena for related research efforts. If views within the Coalition are strong about this, or if a strategy of pursuing two or more areas of elementary teacher specialization simultaneously would be preferred to pursuing only one, we could work collaboratively on theory underlying the GENERALIST preparation of elementary teachers -- as a necessary foundation to specialization -- and divide efforts in SPECIALIZATION to reflect interests, expertise and local policy initiatives. Rather than try to resolve this by long-distance, however, we may want to wait until San Diego to see what a Science focus has wrought.
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Coalition for Connecting Teaching, Teacher Preparation, and P-12 Learning

(the CCTPL Coalition)

REVISED THEORY FRAMING MAP A, Summer 2005

An Applied Developmental Approach to Theory Building Around Teacher Learning

LEVEL 0.   Characteristics of applicants to a teacher preparation program likely to interfere significantly in their performance in the program, or subsequently as a practicing professional.



LEVEL I. 	Familiarity with teacher and student work in standards-based, evidence driven schools as a condition of moving to Level II*



LEVEL II.  	Trying one’s hand at teaching: Successful performance in early practicum and simulated teaching experiences as a condition of moving to Level III



LEVEL III.	 Assuming the role of a NOVICE teacher: Successful performance in pre-student teaching practicum experiences as a condition of moving to Level IV



LEVEL IV. 	Demonstrating one’s EFFECTIVENESS as a novice teacher: Successful performance in independent, short-term full responsibility teaching either as a student teacher or intern





LEVEL V. 	Demonstrating one’s COMPETENCE as an early career (1st, 2nd or 3rd year) teacher as a condition of moving to Level VI



LEVEL VI. 	Demonstrating one’s PROFICIENCY as an established teacher as a condition of second-stage licensing and continuing to hold a teaching position



LEVEL VII. Demonstrating one’s EXPERTISE as a teacher in helping all students in one’s classroom make large gains toward each standard for learning they are expected to accomplish

* NOTE: Each level of professional development will carry specifications referenced against all dimensions of MID-RANGE THEORY BUILDING outlined in Theory Framing Map B.
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Coalition for Connecting Teaching, Teacher Preparation, and P-12 Learning
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THEORY INITIATIVE FRAMING MAP B (no Summer 2005 revisions)

Component Theory, e.g.



		brain development inhibitors and facilitators

		learning disabilities causation and treatment

		generalizability of teaching methods

		the role of student motivation in school-based learning

		the impact of peers on student success in school





Teacher Work Centered Theory: Preparing Teachers for Standards-Based, Evidence-Driven Schools

Large-Scale Theory, e.g.



		factors contributing to schools as successful contexts for learning

		the impact of state and federal education policies on the effectiveness of schools

		the role of effective schools in community growth and economic development



MID-RANGE THEORY FOR TEACHER PROFESSIONAL DEVELOPMENT

CLASSROOM AND PARENT FOCUSED WORK

SCHOOL AND CURRICULUM FOCUSED WORK

DISTRICT AND SUPPORT SERVICES FOCUSED WORK

Enabling knowledge, skills and dispositions



Indicators of effective performance



Indicators of impact on student learning



Salient classroom characteristics as explanatory variables



Salient teacher characteristics as explanatory variables



Salient school characteristics as explanatory variables



Meaningful, feasible and defensible measures for all of the above



Accompanying performance standards where appropriate and needed








